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	摘要(中)	本研究為探究接受不同自我解釋教學組合之國小六年級學童，在閱讀說明文的理解表現有何不同、以及所產出的自我解釋內容又有何異。本研究採2×2雙因子實驗設計，透過教師示範的有無以及文本提示的差異，建構四種不同教學情境，以桃園縣中壢市某國小120名六年級學童為研究對象，進行四組實驗教學、自我解釋活動、以及閱讀理解測驗，藉以蒐集學童的自我解釋口語資料及閱讀理解測驗得分。自我解釋語料之分析，以六項策略類型進行編碼並計算學童在前、後測所運用的次數；閱讀理解表現之分析，以二因子共變數分析四組教學中兩個獨變項之影響。研究結果顯示，接受具教師示範與特定性提示教學組合的學童，其閱讀理解表現與自我解釋的運用及品質，皆優於其他三組，表示在自我解釋的教學中，教師的示範與特定性提示的加乘效果對於學童在學習自我解釋策略，以及閱讀說明文的理解表現上是有助益的。



	摘要(英)	The aim of this study is to investigate the effects of teacher modeling and textual prompts on 120 sixth-grade students’ self-explanation and reading comprehension performance after receiving the training of self-explanation. The participants were divided into four experimental groups: Group MS (with modeling and specific prompts), Group MG (with modeling and general prompts), Group TS (with traditional teaching and specific prompts), and Group TG (with traditional teaching and general prompts). Upon these four different conditions, this study analyzed the types of self-explanation that students use, and compared the scores of reading comprehension tests among four groups. The results indicate that the students received the combination of teacher modeling and specific prompts (Group MS) had a greater gain from the pretest to the posttest in reading comprehension tests. Furthermore, Group MS generated self-explanations better in quality than three other groups. It is suggested that while in the training of self-explanation, the combination of teacher modeling and specific prompts would help students in learning self-explanation strategy and improve the reading comprehension of expository texts.



	關鍵字(中)	
      	  ★ 教師示範
★ 自我解釋
★ 文本提示	關鍵字(英)	
      	  ★ Teacher modeling
★ Self-explanation
★ Textual prompts
	論文目次	第一章	緒論	1


第一節	研究背景與動機	1


第二節	研究目的與問題	3


第三節	名詞解釋	4


第二章	文獻探討	7


第一節	自我解釋的理論基礎	7


第二節	自我解釋的教學與訓練	15


第三章	研究方法	25


第一節	研究對象	25


第二節	研究設計	26


第三節	課程內涵	30


第四節	研究工具	33


第五節	實驗程序	35


第六節	資料分析	37


第四章	分析與結果	41


第一節	閱讀理解表現分析	41


第二節	自我解釋口語資料分析	43


第五章	討論與建議	51


第一節	結論與討論	51


第二節	建議	54


參考文獻	57


附錄一：特定性提示組課程講義	61


附錄二：一般性提示組課程講義	63


附錄三：課程內涵	65


附錄四：科學文章	70


附錄五：科學文章閱讀理解測驗	71


附錄六：指導語	73


附錄七：閱讀理解測驗評分方式	74



	參考文獻	中文部份


林育聖（2002）。自我解釋對程式語言IF敘述學習的影響（未出版之碩士論文）。國立臺灣師範大學，臺北市。


邱美虹（1994）。從“自我解釋”所產生的推論探就高中生化學平衡的學習。師大學報，39，489-524。


徐綺穗（2010）。自我解釋學習策略對學生社會學習領域學習統整影響之研究。教育研究學報，44，49-72。


張健夫（1994）。「文章閱讀」、「範例學習」及「自我解釋」對知識獲得的影響（未出版之碩士論文）。輔仁大學，新北市。


覃湘晴（2005）。探討自我解釋對四年級學生閱讀不同表徵知學習教材的影響─以國小「繁殖」概念為例（未出版之碩士論文）。國立臺灣師範大學，臺北市。


黃蔓婷（2007）。自我解釋學習策略運用於國小四年級學童摘取大意之行動研究（未出版之碩士論文）。國立臺南大學，臺南市。


英文部份


Ainsworth, S., & Burcham, S. (2007). The impact of text coherence on learning by self-explanation. Learning and Instruction, 17, 286-303.


Aleven, V., Popescu, O., & Koedinger, K. (2002). Pilot-testing a tutorial dialogue system that supports self-explanation. Intelligent Tutoring systems, 2363, 344-354.


Atkinson, R. K., Renkl, A., & Merrill, M. M. (2003). Transitioning from studying examples to solving problems: Effects of self-explanation prompts and fading worked-out steps. Journal of Educational Psychology, 95(4), 744-783.


Berthold, K., Eysink, T. H. S., & Renkl, A. (2008). Assisting self-explanation prompts are more effective than open prompts when learning with multiple representations. Instructional Science, 37(4), 345-363.


Bielaczyc, K., Pirolli, P. L., & Brown, A. L. (1995). Training in self-explanation and self-regulation strategies: Investigating the effects of knowledge acquisition activities on problem solving. Cognition and Instruction, 13(2), 221-252.


Chi, M. T. H. (1996). Constructing self-explanations and scaffolded explanations in tutoring. Applied Cognitive Psychology, 10, 33-49.


Chi, M. T. H. (2000). Self-explaining expository texts: The dual processes of generating inferences and repairing mental models. In R. Glaser (Eds.), Advances in instructional psychology (pp. 161-238). Mahwah, NJ: Lawrence Erlbaum Associates.


Chi, M. T. H., & Bassok, M. (1989). Learning from examples via self-explanations. In L. B. Resnick (Eds.), Knowing, learning, and instruction: Essays in honor of Robert Glaser (pp. 251-282). Hillsdale, NJ: Erlbaum.


Chi, M. T. H., & VanLehn, K. A. (1991). The content of physics self-explanations. The Journal of the Learning Sciences, 1(1), 69-105.


Chi, M. T. H., Bassok, M., Lewis, M.W., Reiman, P., & Glaser, R. (1989). Self- explanations: How students study and use examples in learning to solve problems. Cognitive Science, 13, 145-182.


Chi, M. T. H., de Leeuw, N., Chiu, M., & LaVancher, C. (1994). Eliciting self- explanations improves understanding. Cognitive Science, 18, 439-477.


Collins, A., Brown, J. S., & Newman, S. E. (1989). Cognitive apprenticeship: Teaching the craft of reading, writing, and mathematics. In L. B. Resnick (Eds.), Knowing, learning, and instruction: Essays in honor of Robert Glaser (pp. 453-494). Hillsdale, NJ: Erlbaum.


Conati, C., & VanLehn, K. (2000). Toward computer-based support of meta-cognitive skills: A computational framework to coach self-explanation. International Journal of Artificial intelligence in Education, 11(4), 398-415.


Graesser, A. C., Baggett, W., & Williams, K. (1996). Question-driven explanatory reasoning. Applied cognitive Psychology, 10, 17-31.


de Leeuw, N., & Chi, M. T. H. (2003). Self-explanation: Enriching a situation model or repairing a domain model? In G. M. Sinatra & P. R. Pintrich (Eds.), Intentional conceptual change (pp. 55-78). Mahwah, NJ: Lawrence Erlbaum Associates.


Levinstein, I. B., Boonthum, C., Pillarisetti, S. P., Bell, C., & McNamara, D. S. (2007). iSTART 2: Improvements for efficiency and effectiveness. Behavior Research Methods, 39(2), 224-232.


McNamara, D. S. (2004). SERT: Self-explanation reading training. Discourse Processes, 38(1), 1-30.


McNamara, D. S., Levinstein, I. B., & Boonthum, C. (2004). iSTART: Interactive strategy trainer for active reading and thinking. Behavioral Research Method, Instruments, and Computers, 36, 222-233.


Nokes, T. J., Hausmann, R. G. M., VanLehn, K., & Gershman, S. (2010). Testing the instructional fit hypothesis: The case of self-explanation prompts. Instructional Science. Advance online publication. doi: 10.1007/s11251-010-9151-4


Ozuru, Y., Briner, S., Best, R., & McNamara, D. S. (2010). Contributions of self-explanation to comprehension of high- and low-cohesion texts. Discourse Processes, 47, 641-667.


Pearson, P. D., & Dole, J. A. (1987). Explicit comprehension instruction: A review of research and a new conceptualization of instruction. Elementary School Journal, 88, 151-165.


Pine, K. J., & Messer, D. J. (2000). The effect of explaining another’s actions on children’s implicit theories of balance. Cognition and Instruction, 18, 35-52.


Pressley, M. (2001, September). Comprehension instruction: What makes sense now, what might make sense soon. Reading Online, 5(2). Available: http://www.readingonline.org/articles/art_index.asp?HREF=/articles/handbook/pressley/index.html


Renkl, A. (1997). Learning from worked-out examples: A study on individual differences. Cognitive Science, 21, 1-29.


Renkl, A., Stark, R., Gruber, H., & Mandl, H. (1998). Learning from worked-out examples: The effects of example variability and elicited self-explanations. Contemporary Educational Psychology, 23, 90-108.


Rittle-Johnson, B. (2006). Prompting transfer: Effects of self-explanation and direct instruction. Child Development, 77(1), 1-15.


Roscoe, R. D., & Chi, M. T. H. (2007). Understanding tutor learning: Knowledge-building and knowledge-telling in peer tutors’ explanations and questions. Review of Educational Research, 77(4), 534-574.


Wong, R. M. F., Lawson, M. J., & Keeves, J. (2002). The effects of self-explanation training on students’ problem solving in high-school mathematics. Learning and Instruction, 12(2), 233-262.



	指導教授	
      	  辜玉旻(Yu-Min Ku)
      	 	審核日期	2011-7-27
	推文	
      	  [image: ]facebook   [image: ]plurk   [image: ]twitter   [image: ]funp   [image: ]google   [image: ]live   [image: ]udn   [image: ]HD   [image: ]myshare   [image: ]reddit   [image: ]netvibes   [image: ]friend   [image: ]youpush   [image: ]delicious   [image: ]baidu   
      	 
	網路書籤	
      	  [image: ]Google bookmarks   [image: ]del.icio.us   [image: ]hemidemi   [image: ]myshare   
      	 


  

  











若有論文相關問題，請聯絡國立中央大學圖書館推廣服務組 TEL:(03)422-7151轉57407，或E-mail聯絡
	       - 隱私權政策聲明



	
